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1. Background and purpose

This document about the professional competencesoahl educators is based on the
document of the European Bureau of the Internatifsaociation of Social Educators:

"A Common Platform for Social Educators in Eurog&IEJI Europe, January 2005).

After a specific regulation for the freedom of mment of European Union workers, in

year 2003, the AIEJI European Bureau thought thatais the time for all European

professional associations to start working togetfitde main purpose was, complying
with the specific regulation of the referred law gistablish a set of criteria of the required
level of competences for the practice of the saaiiicator profession.

The first steps were taken on a first symposium revitee participating associations
realised that they were working in the same refegeareas and developing the same
tasks. From then on, the professional competericie dcuropean social educators were
written and endorsed by all participating assooraiin a second meeting in January
2005.

After further editing, the material was publishedwthe title “A Common Platform for
Social Educators in Europe”.

The document was presented at AIEJI's world corsgiesNovember 2005 and the

participants expressed great interest in the donumEurther, the document was
discussed at AIEJI's board meeting in May 2006, #redboard decided to send out the
document for consultation in AIEJI's regions. Tlidea was to create a global common
platform for social educators. On this backgroumel board has decided to publish this
document: “The professional competences of socidlicaors — a conceptual

framework”.

The purpose is not to come up with a final defimitiof social education but to give
inspiration both to the individual social educatiie social educational work places and
social educators as a profession at national teveéévelop and discuss their profession. It
means too that the board welcomes contributiorms fralividuals as well as agencies and
national associations about the professional bafssocial educators. "The professional
competences of social educators” is meant to beamefvork for our common and
continuing discussions about and development opmfessional basis.

The document is to be read with the DeclaratiorMohtevideo from the XVI World
Congress of AIEJI (chapter 6 in this document).

Benny Andersen
President
International Association of Social Educators




2. A short introduction to social educational wor k

Social educational work has its historical rootsvork with children and young people. The
profession comprises education and conditions dfltebod and adolescence in a broad
sense, and in some particular contexts it incluckstment. Today, social educational aid
targets disabled children, adolescents and adslwedl as adults at particular risk: the
mentally disordered, alcohol or drug abusers, hessgbeople etc. Social educational work
is constantly developing with regard to the varidasms of measures, target groups,
methods etc.

Social education is characterised as a speciaégirahat contributes to the integration of
the community. It is the answer of the communitgdme of its integration problems - not all
of them, but those arising from social and edunatisituations of need. Social education deals
with excluded and marginalised people in a speagl and this means that the contents and
character change according to the social, culamdleducational situations of need that are
created by the community.

Social education can be defined d&e theory about how psychological, social and
material conditions and various value orientations encourage or prevent the general
devel opment and growth, life quality and welfare of the individual or the group.

A fundamental element in social educational workoifacilitate integration and prevent
marginalisation and social exclusion. This is diona social interaction process in order to
support and help exposed individuals and groupskaso that they may develop their own
resources in a changing community.

In social education the practitioners engage iactinity and use themselves in order to support
and enhance the user’'s development together wghuser. Social education is an

intentional action. It is the result of consciouslilierations that are converted into a
planned and target-oriented process. The intexwsaltcharacter of social education means
that, based on professional deliberations, objestior other people’s development and
lives are defined. This is why the profession isdobon a set of ethical values as well.

Social educational work is understood as a proadssocial actions in relation to

individuals and various groups of individuals. Theethods are multidimensional and
include: Care, education, intervention, treatmdatielopment of non-exclusive life space
treatment etc. The goal is full sociability andkzeibship to all.




SOCIAL EDUCATION

» Care

Education (learning)

Treatment

Intervention

Protection

Development of non-exclusive life space

FULL CITIZENSHIP

The goal of full sociability and citizenship to also means that the social educators are obliged
to identify and oppose the exclusion mechanismssatfiety and communicate their
knowledge of these exclusion mechanisms to theguaithorities.

Social education is based on UN Universal Declamatif Human Rights, and presupposes
a fundamental understanding of the integrity antlievaof each single human being,
irrespective of race, gender, age, belief, socidleconomical and intellectual status in the
society.

The goal and content of social education range ftbenrecreation of the culture of
everyday life on the one side and on the othecitbation of the individual’'s own culture.

Social education is a profession with great dynaraitd adaptability. It is not anchored in or
committed to a specific scientific tradition. Thefessional knowledge that is a part of the
social educational practice has been defined bpususciences. Nowadays the profession
is determined by a variety of humanistic and soaalence disciplines such as
developmental psychology, social psychology, ettaashropology, cultural sociology and
sociology. In addition there are a number of subjemnd areas such as administration,
management and welfare political conditions, a$ asetommunication, activity and culture
subjects. This professional knowledge allows saamiaicators to connect the critical analysis
with constructive actions.

Thus, social education is rooted in the humanitieis. based on several disciples and has
an integrating view of knowledge as a central pplec The competency of social
educators may be characterised as a synthesi®olédaige, skills and attitudes. The social
educational college programmes include both theaitednd practical subjects and thereby
become a connecting link between theory and peactic

Social educational work takes place in direct oconteith children, young people and
adults often over a long period of time. The conigaot limited to a particular time of the
day. This implies that a social educator has velgtifew users and thus establishes a thorough
knowledge of the individual user. Not least theeakiof the direct contact gives the social
educator the opportunity to enter into close aridnette relations that are continuous and
stable.




The trained social educator is supposed to aksishdividual person in fulfilling and meeting
his or her needs and targets. This implies foancst:

» Assisting persons in developing to such an extenttey become able to solve
their own or shared problems.
« Enhancing the individual person’s ability to detarenfor him or herself and to adapt
and develop.

In general terms the methods of social educatiemaultiple and may be described as efforts
that combine the needs of the target groups wélptitpose of the social educational work. The
educational perspective focuses on the user and ainvalues such as democratisation, self-
determination and autonomy. The ideal is the empelveperson who is capable of
understanding and acting in the community by me&ihss own insight, knowledge and skills.

A common feature of social education is, howevet the interpersonal process is the essential
tool. In principle, the tools of the social educatme her own body and mind. This puts
substantial demands on the social educators tobbe ta define contents, relationships,
dynamics and methods.

Social educators do not just work on the basisamious theories and multiple methods. The
development of the social educational work may alswiewed by means of the development
of methods, because the methods of the professionot be isolated as mere techniques. It
would be more correct to say that the methods ef gfofession correspond to a certain
historical period’s understanding of the relati@veen the individual and society.

The fact that social educational work is an intespeal relationship and that the educational
process is a social relation between the particgasocial educators and children, young
people or adults, demands that the social edusatapable of committing herself to her work.

Social educators must commit themselves; othervimsy cannot establish confidential

relationships and genuine contacts with other psrso

Social education as a profession is constitutedabgarticular combination of theoretical
knowledge, practical skills and commitment. Besidesg obliged to continue to work with the
integration of marginalised groups and individualsocial educators are obliged also to identify
and oppose the exclusion mechanisms of society.

! Empowered refers to the expansion of freedom of choice atti. It involves an increase of the authority and
power of the individual on his/her own resources an the decisions that affedt his/her life.




|| 3. Requirements of education and practice and training of social educators

As social educational work is about and intervenesher people’s conditions of life, social
educators must have solid basic education andrtgain order to carry out this task in a
professionally proper manner. Social educatorsldhiberefore — as other professionals who
work with people — have graduation at post-seconiéael of 3 — 4 years of full-time study.
The education should be recognised and approvéuElyational authorities and qualifying for
social educational work. Further, the educationukhbe recognised by the national profession
association(s) as qualifying for social educatiovaik.

The education should take place at universitiesotieges of similar level recognised by the
national authorities as providers of the basic atloe for social educators. The education
should ensure that the knowledge foundation refldo¢ professional competences for social
educators quoted in tH& section of this document. Further, the educatiarulshensure that
the most recent national and international researntitiuded in the training.

The educational institution should be engaged ievesmt development and experimental
projects relating to the work field, and be an\ecpartner in the work to include the practice
field in this activity. One part of the studentsihing should be in such development projects.

Training and practice in the work field should beiategrated part of the programme. The
educational institution and the practice field ddamork together on this training/practice.

A publicly recognised system of continuing andHerteducation for social educators should be
linked to the profession. This system should bateel to the basic education in order that the
gained knowledge and experience will be of advantadhe basic education.

The responsible authorities and the social edutatiovork places are responsible that social
educators currently receive continued and furtltrcation in order to improve the social
educational practice.

Training and/or practice should be so comprehertiaethe student will both gain a realistic
impression of the organisation and tasks of thekvietd and challenge himself in the practical
work.

This training and/or practice should be approvethabthe student may continue or finish his
education.




|| 4. Professonal Competencesfor social educators

In the following text the term competences shoudd umderstood as the social educator's
potential of action relating to a certain taskuaiton or context — i.e. the social educational
work — which comprises knowledge and skills, imtetial, manual and social skills as well as
attitudes and motivation.

Generally speaking there are two dimensions irctimpetence profile of social educators. One
dimension indicates various levels for how theaamilucator should be able to act, intervene and
reflect in various practice contexts.

The second dimension regards the central competelecered from perspectives and
conditions for social-educational work.

4.1. Fundamental Competences

The complexity of the professional practice invelddferent action levels, that demand as well,
from the Social Educators, the handling of theofeihg competences:

4.1.1 Competence of intervening

We think, among other things, that the social etiwcshould be able to act directly in the actual
situation in relation to the needs and wishes efcthild/youth/adult in a suitable way and with a
not too long time of reflection. The action may metivated in intuition or non-linguistic
knowledge, but also in theoretical or experiencaeldaknowledge. To put it more simply: the
social educator should be able to act under congouis act.

4.1.2 Competence of evaluating

This second competence includes that the sociaagolushould be able to plan, organise and
reflect in relation to future actions and intervens. The social educator should be able to
qualify his planning and reflection by includingetity and knowledge, but also by including
reflection about his own or others’ practice. Tloeia educator should be able to assess the
connection between intention, action and result.

4.1.3 Competence of reflecting

The social educator with colleagues and other psideal persons should be able to reflect
about professional problem fields to ensure a comrpoofessional understanding and
development of the profession. The reflections Ehba communicated to professionals as well
as the public.




4.2. Central competences

4.2.1 Personal and relational competences

The fundamental conditions for social educationstitute the framework for social educators’
competence profile. The relation to the person mdex support is central in all social educational
work.

Social educational work is a relation between saacator and the one who needs support.
These two poles of the relation constitute and amestituted by the relation. Therefore,
personal and relational competences are crucial in all social educational work.

During the past years the personal aspect hasdjaifee more central position in working life
in general. Personal competences such as commjtmetivation, attitudes and “heart” are in
demand and requested far more now than before Imagess and “users”. However, to the
social educator who “works with people” the questid personal commitment to the work has
another aspect to it: the personal relation todhid/youth/adult where educational human
view, background, moral and ethics are includedexuiessed.

The personal side of the professionalism is abaimgoable to work professionally with

relations.

It is the instrument which creates the contach&dahild/youth/adult, the sensitive registration
of it, the interpretation of it, the processing @hd modification of it. It is this contact which

makes important finger prints that effects that #dicator has anything to do with the
child/youth/adult and that makes the social educataall capable of intervening in another
person'’s life.

The relation is not symmetric. The social educaimould be able to relate personally and
professionally to any child/user, whereas the dindler is not in the same way obliged to relate
to the educator. It is also a relation of powercvimay be destructive if not used in a constrectiv

way. Not least because of this the social educatest be conscious of his fundamental human
view, own norms and values.

To engage professionally with one’s own personaléynands a great deal of inclusiveness, a
high degree of professional focus on the needbeothild/user, professional ethics and moral
and last but not least, the ability to separateapei relations from professional relations. This
demands a great deal of empathy, conscientiousretbi;al reflections, extroversion,
accommodation, and sense of responsibility, andat deal of professional insight.

4.2.2 Social and communicative competences

Social educational work is not a solo performarice.a great extent it is dependent on and
carried out in collaboration with a great numberirsfolved parties: the child, the youth, the

adult, colleagues, users, parents, relatives, gilefessional groups and authorities etc. The
social educators must therefore also poss®sal and communicative competences.

Most social educational work — at all levels — takace in teams of colleagues or groups. This
preconditions that educators are able to collabarith and take part in teams of colleagues.
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However, part of the educator’'s social and comnaiivie competences is that the educator
should be able to act in a field where there isaimvtys harmony and agreement about aims,
means and methods. It may be between colleague®lation to child/user, in relation to
parents and relatives, in relation to social atttesior in relation to the political system.

Collaboration is a fundamental part of the socthlator’'s work. A constructive collaboration

where also conflicts are handled and used in droatise way are crucial for both the well-being
of the child/user, the professionalism and the athrts psychological working environment.

Therefore, social educators should have competencsslve, handle and use conflicts in a
constructive way.

This is done on the basis of their knowledge ofhods to handle conflicts, collaboration

forms, group dynamics, work psychology, etc.

In relation to parents, relatives and of courseleast the children/users, the social educator
must master special communicative competencesyetiealy as well as practically and
methodologically in order to exchange messagesvaawas targeted precisely at the recipient
and his social codes, language and background angberhaps especially — when it comes to
difficult conversations.

A great deal of social educational work takes pladaaterdisciplinary collaboration. Therefore,
social educators should be able to work in inteigimary teams. They should be able to use
the professional terminology in interdisciplinagnoections and have knowledge about other
professional groups' professionalism and terminolog

Besides, social educators should be able to cobiédavith authorities, administrations and
relatives. This also demands considerable socidl @mmunicative competences and an
adjustment of the social educational terminologseiation to the collaboration partner.

Last, but not least, the social educator shouldhe to counsel and guide parents and relatives.
Thus, the social educator should be able take @sphcial role as counsellor and recognise the
relation of power of this role. This demands strecngimunicative competences and knowledge
and mastering of counselling and guidance techsique

Thus the social educator should:

* Be able to work in teams of colleagues and haveavledge of team building
techniques and group dynamics.

» Be able to work in interdisciplinary teams with @&range of tasks.

» Have knowledge about other professions, their pgié@al terminology and ethics.

* Be able to collaborate with parents and relatives.

* Be able to use methods for interdisciplinary caltaion.

* Be able to communicate at many levels, includingterang of various communication
instruments.

» Have knowledge about and be able to use variousoaebf conflict handling.

« Be able to analyse problems and “weird” situationshe basis of experience with and
approved knowledge about various psychologicalty sotially conditioned problems.

« Be able to counsel and guide, including knowledgmuaand be able to use various
counselling techniques.
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4.2.3 Organisational competences

However, relations are not just relations for thkesof the relation. They have a purpose and an
aim motivated by the educational task to educageeldp, culture and master life towards
which social education, its actions (planned asd aghot planned) and activities are targeted.
This requires botlprofessional and organisational competence and competence to reflect and

act. These make the social educator able to — in atedgeay here and now and over time —
plan and implement social educational activitied processes based on the social educational
relation, to reach a professionally motivated aim.

The social educator’s organisational competences tado with administration, management
and development of the social educational workepkaw to have the organisation and the social
educational work function — planned and systemitica

The social educator should be able to plan andement social educational activities and
processes as well as document and assess thesé as ive social educational visions, aims and
methods.

Thus, the social educator should be able to -withengeneral framework— independently and
in collaboration with other others to:

» Define aims for, plan, structure and systematisedtal educational practice of the
institution and the social educational work - inthg the educationally physical and
psychological framework

» Define aims for, plan, initiate, structure, implemheco-ordinate and evaluate major and
minor tasks, social educational activities, proessprojects and development projects
— targeted at individuals as well as groups

» Take responsibility for own actions and decisiomg be able to motivate them based
on professionalism and experience

* Adjust and implement personal as well collectivarselling and guidance to parents,
relatives, colleagues and other professional groups

The core of social educational work and thus of seial educator's competences is the
child/youth/adult and his needs. However, the $edacational work also implies — far more now
than before — administrative tasks and participatianeetings.

Thus the social educators must also have knowletlgdministrative routines that are general
for the social educational work place, e.g. IT, wWoentation, evaluation, management of
meetings with colleagues, parents, relatives amer girofessional groups.

4.2.4 System competences

The community, the public system, the political redge parents, relatives and other
professional groups, and indeed the social edusaban moral, ethics and professionalism,
constitute the fundamental conditions for the wirla great extent. It is under these conditions
the social educator has to function, act, negagiatecarry out his social tasBystem competences
cover the complex of competences that, among dtiegys, make the social educator able to
act under these conditions. The social educatiomak is a social task. The social needs,
changes and shifting political agendas togethdr thi¢ public and private system of which the
social educational work place is part, set the éaork for the social educator's work, its
contents and status. On the one hand the sociehtthas to support and guide the user/child
in relation to the “system”.
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On the other hand the social educator has to ast®inthe community expectations and
demands to these groups.

The social educator must also help improve andloeveameworks and conditions for these
groups.

As mentioned above the social educational workeptioes not just live its own isolated life. It is a
social institutionalisation and thus part of a majganisation, which sets up the general framework
for the social educational activities.

The social educator should have knowledge aboubarable to relate to and act in the context
of which the work place is part and must thus:

Have thorough knowledge of and be able to plannbkk within the framework of the
legislation, rules and agreements which constititgegeneral framework of the social
educator’s work.

Have knowledge of and based on his profession lgetalact in the public and private
administration, including known chains of decisma commands.

Have understanding of organisations and adminigtratystems, the management of
these systems and be able to meet present ané fimnands on public and private
enterprises for documentation, assessment andyquisiurance.

Have a knowledge of relevant systems for evaluatiod documentation of social
educational work.

Have thorough insight into and be able to partigpas authoritative professional
person in the creation of the dialogue and negotiagbout decisions of local
authorities, which constitute the local framewakthe social educational work. It may for
instance be child/youth policy, staff policy, antddur market and family policy.

Be able to act in relation to the fact that soethication — as a mostly public activity — also
has great interest and attention from the publicisthe social educator must also be able to
take part in the current social debate about tbialseducational work and its impact on the
community.

4.2.5 Development and learning competences

The increased expectations and demands from thee pwithority for documentation,
assessment, quality ensuring and interdiscipliraiaboration may on the one hand help
qualify the educational work. On the other handeinands time and resources which are taken
in many cases from the direct interpersonal rafatiih the user. This does not always easily go
along with parents’ and relatives’ demand and refgtiet the social educator spends as much
time with and gives as much educational attent®rmpassible to the user. The competences
deriving from this may be summarised as pasyistem competences partly development- and
learning competences.

The object field, tasks, challenges and problenth@fsocial educational work change both in
character and extent along with the developmensadaiety and changes in the political
priorities. Add to this an increasing demand fosessment, documentation and efficiency.
Along with this, research is carried out and newowdedge is developed about social
educational work and its character and the effacid side effects of applied practice and
methods which should be included in the developwigprtactice.
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All this calls for a need for current developmehsalutions and working methods and not least
a current and continuing development of the conmupete so that the social educator possesses
the necessary competences for the current tagky &tne.

The social educator must be ready for change asgkps a development instrument, including
to:

 Be able to develop and improve his professional pgiences and theoretical basis
through continuing and further education, improveimef competences, development
projects, supervision by colleagues etc.

» Be able to seek and gain new knowledge and skiiirmuously and be able to transform
it to practice.

» Have knowledge about systematic, strategic andusdeaqompetence improvement and
be able to participate in the planning of it arléétpart in it.

* Be able to take part in informal as well as forteatning processes.

» Alone and together with others to systematicallthga document, generalise and use
experience in performance and development of tb&lseducational work (experience
based development).

» Be able to critically reflect on and assess ownkvabone or together with others.

* Be able to include analyses, development and relseasults in the performance and
development of the social educational work andkitswledge foundation (knowledge
based development)

- Be able to contribute to and take part in analgsesdevelopment activities in relation
to own work.

4.2.6 Competences generated by the professional practice

Add to this different opinion from other professabrgroups on how the educators should
perform and administer their educational professonthat it supports their work with the
child/youth/adult in the best possible way. Howevrsides this — and just as important — the
self-understanding, ethics, moral and norms ofpitidession also set up a framework for the
educators’ work and relation to children/youthsiesdland other collaboration partners. The
competences deriving from this may be summariseccoagpetences generated by the
professional practice.

The personal and relational competences, the sag@icommunicative competences, system
competences, the organisational competences anelogevent and learning competences
should also be supplemented with actual competeyesrated by the professional practice in
order to altogether constitute the basis, so tletlaily social educational work functions and is
carried out in a professionally and ethically saégy.

These competences include:

4.2.6.1 Theoretical knowledge and methodological competences

Today social education is well developing and Imgjats own and independent system of concepts,
although it is not fully framed in a univocal thgof his work in progress gets normative and

descriptive elements from our professional praaticebined with elements from pedagogy,

psychology, sociology, anthropology, philosophy. &acial educational practice thus implies

social educational expertise and professionalibegretical and practical knowledge, methods
and instruments.

14




Social educators should thus:

» Be familiar with the basic, generally recognised gnedominant educational and social
educational theories

» Be able to seek and acquire the prevalent adeqaate relevant educational,
psychological, sociological, anthropological ehedries and include them in the work

* Be able to acquire and use adequate and recogms#tbds in the work — e.g. group
work, outreach work etc.

« Be able to reason his actions and activities orb#tses of recognised theories and methods

« Be able to contribute to generating knowledge a lthsis of recognised descriptions,
reflections about and experience from social edoicak work.

4.2.6.2 Competence of the conduct of the profession

Apart from theoretical and practical knowledge albmathods, the self-understanding, norms,
ethics and moral of the profession are crucialtfier social educational professionalism. This
entails a set of profession competences that atessary for the conduct of the social
education profession. The social educator's compegeof the conduct of the profession are
among other things:

» Mastering the terminology and concepts of the @ita and take part in the creation of
it.
* Being able to internalise and influence the etaics moral of the profession.

* Being able to take part in debates and draft doatsnagreements etc. with a basis in
the social educational profession.
* Having knowledge of terminology, concepts and ethicundation of close professions.

4.2.6.3 Cultural competences

The social educator's professionalism also incleddisiral competences. These are knowledge
about and understanding and inclusiveness as eddferent cultures and cultural values. The
social educator should be able to use his cultwaimpetence together with the
children/youths/adults as regards understandingeoindividual person's values and reasons to
be able to contribute to the development of theitucal competences and with regard to
communicating social and cultural values to thesqes.

The social educator's cultural competence thuséwasal dimensions:

« A fruitful relation to the child/user depends o flact that the social educator knows
and recognises that cultural values help form aed up the framework for the
child/youth/adult's access to other people and tatheuway he or she relates to and
behave in the community.

» Knowledge about or competence to acquire knowledgmut and understanding for
different cultures and their values.

15




» Consciousness about and ability to relate to thtereuin which the institution and the

social educational practice are included and wiigy communicate. Thus they are
forwarded to the child/youth/adult as a part of sloeial educational development and
life-mastering task.

4.2.6.4 Creative competences

The social educator must master forms of expressidrskills within creativity,

movement and music that can be developing, acigahitiating or creative and which are used as
an integrated part of the social educational worikh vihe individual child/youth/adult's
emotional, social, linguistic and intellectual depenent.

Further, the social educator should be part oflalwaration with the child/youth/adult about

how to acquire and develop his/hers own forms pfession and extension of creative horizon
in a social and cultural context.
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|| 5. Demand for Ethical Basis

The professional work of social educators is basedumanistic and democratic values. Social
educators endorse equality and respect towardpeaions and pay special attention to
individual needs. They respect and protect th@nts’ rights to privacy and autonomy. Social
educators use their professional expertise to ivgthe living conditions and quality of life of
their clients. Respect, care and empathy for tbkénts and their families, solidarity with
vulnerable groups, the battle against poverty &rf@ $or social justice form the foundation of
the profession of social educators

5.1 Objectives of the Ethical Guidelines

5.1.1 Enhance ethical awareness of actions witbifi¢ld of social education.

5.1.2 Enhance best practice and professional peafioce in accordance with universally
acknowledged principles and criteria determined thg second symposium of the
European Association of Social Educators.

5.1.3 Stimulate societal interest in and draw &tento the ethical foundation of social
education.

5.1.4 Develop a professional identity among saetilcators independent of their countries of
origin.

5.1.5 Encourage and guide ethical reflection ascbdsion among social educators.

5.2 Principles of the Ethical Guidelines

5.2.1 Social educators respect the declarationgaodments of the United Nations and other
internationally acknowledged human rights orgamrat that call for respect and
protection of freedom, equality, dignity and autmiyoof all human beings. Social
educators conscientiously perform their duties speetive of nationality, ethnic
background, religion, colour, gender or individakllities.

5.2.2 Social educators work in full co-operatiothvtheir clients/users to facilitate and enhance
the potential of all individuals to cope with anglib control of their lives. Empowerment,
guided by dignity and respect, is an essential @henm the professional practice of social
educators.

5.2.3 Social educators maintain confidentiality ameling personal information of clients.
Professional confidentiality shall protect clieot#rs’ rights to control personal
information. Confidentiality is the cornerstoneadtrusting relationship between social
educators and their clients. All personal informatshall be recorded and stored in such
a way that access is protected. If personal infbamas to be used for educational or
informational purposes, permission must be obtafnaah the client and/or the family
and anonymity must be preserved if requested. Ettempfrom professional
confidentiality must be justified in terms of highgriority and reinforced by official
agencies.
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5.2.4 Social educators maintain high professiortahdards. This includes professional
knowledge, ethical reflection and the quality ofiydavork. Social educators are fully
responsible for their own actions irrespective 8éged demands from a superior
authority. Social educators respect personal antgnaf their clients/users and oppose
any use of coercion that is not founded on lawragdlations, or is ethically unjustified.

5.2.5 Social educators accept professional acchbilityain line with their education. They
strive to provide service that meets the strigesfessional demands. Social educators
are responsible for maintaining their professiémalviedge.

5.2.6 Social educators treat co-workers with resped strive to protect the honour and
interests of the profession and the wider commumtycomprehensive and well co-
ordinated service system will rely on positive tiefaships between staff and service users.
Social educators shall exhibit respect and trusatds other professionals, co-workers
and administrative officers within their networkhdy look to other specialists for
assistance if needed, recognise the expertisaaf jatofessionals and use their own expertise
to advise others.

5.2.7 Social educators carry responsibility foficglattention to conditions, which create social
problems and may lead to social exclusion or urgabée living conditions.

5.2.8 At times it may be necessary that Social &us lobby politicians or the media directly in
order to propose best practice for positive satiahge. In all public appearances it must
be made clear whether one acts independently or bamalf of one's
profession/employment. Social educators adherbeaio professional code of ethics and
the principle of personal accountability.

5.2.9 These principles and values are not to heedeas constituting a complete description of
acceptable professional practices of social edigato
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|| 6. The declaration of Montevideo

The Declaration of Montevideo from the XVI World @gress of AIEJI state that:

1.

We reaffirm and confirm the existence of thédfief Social Education as a specific task
oriented to ensure the rights of the people we i@rkwhich requires our permanent
commitment at the ethical, technical, scientifid golitical levels.

To accomplish this commitment, the role of tleei&l Educator must be consolidated, as
well as the integration in work teams and grougaargation.

This task requires Social Educators with a gadl and permanent training.

This training must emphasise practice, with rnaaent critical analysis.

We see the importance of the systematisatidheoprofessional practice as a way to
contribute to the training, professional improvemsvhich is a right of the users of the
social education-, and the approach of our pol{iealagogical purposes in this process.
We reaffirm that ethics must be a permanenteefs, collectively conceived and carried
out with the critical participation of the subjects

Social Educators renew our commitment with deramcand social justice, defend our
cultural heritage and the rights of all human bsing/e are convinced that another world
is possible.

Montevideo, 18 November 2005
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